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ABSTRACT 

 

Effective instruction is crucial for student success, but the interplay between instructional 

leadership, teacher motivation, and teacher performance requires further investigation. This 

study examines these relationships within the City Schools Division of Cabuyao during the 

2024-2025 academic year to understand how effective supervision and teacher motivation 

contribute to improved teaching, utilizing a descriptive correlational design to examine the 

relationships among instructional supervisors' skills, teachers' motivation, and their performance. 

Data were collected from 256 secondary teachers in Cabuyao City Schools Division via stratified 

random sampling and analyzed using Pearson correlation and regression analysis. Analysis 

revealed significant positive correlations: a moderate correlation between supervisors' skills and 

teachers' motivation (r = 0.523, p < 0.001), and weaker but significant correlations between 

supervisors' skills and teacher performance (r = 0.217, p < 0.001), and between teacher 

motivation and teacher performance (r = 0.229, p < 0.001). Stepwise regression analysis 

confirmed that both instructional supervisors' skills and teachers' motivation significantly 

predicted teacher performance. The study concludes that strong instructional supervision and 

high teacher motivation are key predictors of effective teaching. To enhance these factors, the 

study proposes Project LEAP (Leadership Enhancement and Advancement Program) to improve 

instructional leadership and teacher support within the City Schools Division of Cabuyao. 

 

Keywords: Instructional supervision, teacher motivation, teacher performance, educational 

leadership, professional development, instructional effectiveness 

 

METHODS 

Research Design 
 

This study utilized a descriptive correlational research approach, which aimed to explore the 

relationship between instructional supervisors' skills, teachers' motivation, and their performance 

in the City Schools Division of Cabuyao for A.Y. 2024–2025 without inferring causation. This 

approach involved collecting and analyzing data on these variables to determine the degree of 

their association (Yazon et al., 2021). The primary objective of this research was to assess the 

instructional supervisory skills of supervisors, their impact on teachers' motivation, and how 

these variables influenced teachers' performance. Furthermore, the study sought to determine the 

interrelationships among these factors. The study employed the descriptive survey method, 
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which systematically observed, documented, analyzed, and interpreted current trends, behaviors, 

or conditions. As Tamban (2020) emphasized, this method was effective for gathering 

comprehensive data on existing circumstances, enabling the formulation of relevant 

generalizations and insights. 

 

Sources of Data 

 

To collect the necessary data for this study, the researcher utilized a survey questionnaire 

specifically designed for this purpose. The questionnaire was administered to teachers at City 

Schools Division of Cabuyao and served as the main source of primary data. 

 

Population of the Study 
 

This study examined the instructional supervisory skills, teachers’ motivation, and performance 

in the City Schools Division of Cabuyao for A.Y. 2024-2025. The population of the study 

consisted of secondary teachers within the division. Instructional supervisors played vital roles in 

overseeing educational processes and providing guidance to teachers, while teachers were 

integral to the teaching-learning process. This research aimed to explore the skills of 

instructional supervisors and their impact on teachers’ motivation and performance, providing 

valuable insights for enhancing instructional supervision and improving teacher performance in 

the division (Yazon et al., 2020). 

 

For the teacher respondents, the researcher employed stratified random sampling, dividing the 

population into subgroups based on specific characteristics and selecting random samples from 

each subgroup. This method ensured a representative sampling of the teacher population. From 

the total of 764 junior high school teachers in the City Schools Division of Cabuyao, the 

researcher used Raosoft with a margin of error of 0.05 to calculate a sample size of 256 teacher 

respondents. These included thirty-five (35) teachers from Southville 1 Integrated National High 

School, sixty-one (61) teachers from Cabuyao Integrated National High School, sixty-nine (69) 

teachers from Gulod National High School, thirty-one (31) teachers from Bigaa Integrated 

National High School, and sixty (60) teachers from Pulo National High School. 

 

Instrumentation and Validation 
 

The researcher utilized a researcher-made survey questionnaire, which was divided into three 

parts. The first part assessed the level of instructional supervisors’ skills in terms of classroom 

observation, orientation, training, monitoring, and evaluation. The second part focused on the 

level of teachers’ motivation, including intrinsic motivation, extrinsic motivation, autonomy and 

control, work environment, and professional growth. The final part of the questionnaire 

examined teachers’ performance in relation to content knowledge and pedagogy, learning 

environment, diversity of learners, curriculum and planning, assessment and reporting, 

community linkages and professional engagement, as well as professional growth and 

professional development. The research instrument underwent a validation process by being 

submitted to a panel of specialists in research, language, and statistics, as it was specifically 

designed for research purposes. Their feedback and suggestions enhanced the validity of the 

study instrument. After incorporating the necessary modifications, the research adviser reviewed 
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the document for final approval. Upon receiving approval, the researcher sought authorization 

from the Schools Division Superintendent of the City Schools Division of Sta. Rosa to proceed 

with a pilot test of the research instrument. Following the pilot testing, the researcher enlisted the 

assistance of a statistician to utilize Cronbach’s alpha for validating and assessing the reliability 

and internal consistency of the study instrument. The results of the Chronbach alpha was 73.6%, 

for level instructional supervisors’ skills, 72.3% for teachers’ Motivation and 76.3 for teachers’ 

performance interpreted as acceptable. 

 

Evaluation and Scoring 

 

To assess the level of instructional supervisory skills, level of teachers’ motivation, and the level 

of teachers’ performance in City Schools Division of Cabuyao, the following measures were 

used: 

 

Assigned Points Numerical Ranges Categorical Response Verbal Interpretation 

4 3.25 - 4.00 Highly Favorable Very High 

3 2.50 - 3.24 Favorable High 

2 1.75 - 2.49 Not Favorable Low 

1 1.00 – 1.74 Highly Not Favorable Very Low 

 

Data Gathering Procedure 

 

The researcher sought authorization from the Schools Division Superintendent of the City 

Schools Division of Cabuyao to carry out the study. Upon receiving consent, the researcher then 

requested approval from the school heads within the division to proceed with data collection. 

The collected data was handled with the highest level of confidentiality and used solely for 

research purposes. 

 

To ensure the effectiveness of the survey, respondents were given ample time to respond to the 

Google Forms, as it was an internet-based questionnaire requiring an internet connection. The 

researcher's personal contact number and email address were provided in the letter attached to 

the Google Forms to assist respondents in case they had any inquiries. 

 

Statistical Treatment of Data 
 

1. Weighted mean and ranking were used to describe the respondents' levels of instructional 

supervisors’ skills, teachers’ motivation, and teachers’ performance. Specifically, the 

instructional supervisors’ skills were assessed in terms of classroom observation, orientation, 

training, monitoring, and evaluation. Teachers’ motivation was evaluated based on intrinsic 

motivation, extrinsic motivation, autonomy and control, work environment, and professional 

growth. Additionally, teachers’ performance was examined in relation to content knowledge and 

pedagogy, learning environment, diversity of learners, curriculum and planning, assessment and 

reporting, community linkages and professional engagement, as well as professional growth and 

professional development. 

2. Pearson r Moment Correlation Coefficient was used to measure the relationship between 

(a) the level of instructional supervisors’ skills and the level of teachers’ motivation, (b) the level 
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of instructional supervisors’ skills and the level of teachers’ performance, and (c) the level of 

teachers’ motivation and the level of teachers’ performance. 

3. Stepwise regression analysis was conducted to determine the predictive ability of 

instructional supervisors’ skills and teachers’ motivation in relation to teachers’ performance. 

 

Presentation, Analysis and Interpretation of Data 

1. Level Instructional supervisors’ skills in City Schools Division of Cabuyao 

 

Table 1 

Level of Instructional Supervisors’ Skills in the City Schools Division of Cabuyao 

Indicators Weighted Mean Verbal Interpretation Rank 

1.Classroom observation 3.52 Very high 1 

2.Orientation 3.49 High 4.5 

3.Training 3.49 High 4.5 

4.Monitoring 3.50 High 2.5 

5.Evaluation 3.50 High 2.5 

Overall Weighted Mean  3.50 High 

 

Table 1 presents the instructional supervisors' skill levels in the City Schools Division of 

Cabuyao based on five key indicators: classroom observation, orientation, training, monitoring, 

and evaluation. Among these, classroom observation received the highest weighted mean score 

of 3.52, interpreted as very high, indicating that instructional supervisors are highly competent in 

observing classroom instruction and providing meaningful feedback to teachers. On the other 

hand, orientation and training received the lowest rank, with a weighted mean score of 3.49, both 

interpreted as high. This suggests that while instructional supervisors are capable in these areas, 

there is still room for improvement in effectively orienting newly appointed teachers and 

delivering impactful training sessions. Meanwhile, monitoring and evaluation both obtained a 

weighted mean of 3.50, also interpreted as high, indicating that supervisors are performing well 

in ensuring accountability and assessing teacher performance, but could benefit from further 

refinement in these processes. The overall weighted mean of 3.50, this reflects that instructional 

supervisors demonstrate a strong skill set but may require additional professional development in 

specific areas to reach expert levels across all indicators. The findings suggest that while 

supervisors are generally effective, enhancing their competencies in teacher orientation and 

training could strengthen their instructional leadership. 

 

Research by Darling-Hammond et al. (2021) highlights the importance of structured and well-

implemented classroom observation in improving instructional quality. Effective observation not 

only enhances teacher performance but also fosters a culture of reflective practice and 

continuous improvement. Moreover, Kutsyuruba (2020) emphasizes that comprehensive 

orientation programs contribute to teacher retention and instructional effectiveness, reinforcing 

the need for instructional supervisors to enhance their orientation strategies. In terms of training, 

Goe et al. (2023) found that professional development programs significantly impact 

instructional quality when supervisors provide clear, actionable feedback and engage in 

continuous learning. Similarly, Stronge & Xu (2020) stress the role of monitoring and evaluation 

in driving instructional excellence. Their study suggests that a balanced approach to 
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monitoring—combining formative assessments, peer evaluations, and structured feedback—

yields better learning outcomes. 

 

2. Level of teachers’ motivation in City Schools Division of Cabuyao 

 

Table 2 

Level of Teachers’ Motivation in the City Schools Division of Cabuyao 

Indicators Weighted Mean Verbal Interpretation Rank 

1.Intrinsic 3.52 Very high 1 

2.Extrinsic 3.49 High 5 

3.Autonomy and control 3.50 High 4 

4.Work environment 3.51 Very high 2.5 

5.Professional growth 3.51 Very high 2.5 

Overall Weighted Mean  3.51 Very high 

 

Table 2 shows the summary of teachers' motivation levels in the City Schools Division of 

Cabuyao across five key indicators. The findings indicated that intrinsic motivation emerged as 

the strongest factor influencing teachers’ motivation (M = 3.52, very high), underscoring their 

passion for teaching and personal fulfillment as key drivers of engagement. Closely following 

were work environment and professional growth (M = 3.51, very high), highlighting the 

significance of a supportive school climate and opportunities for career advancement in 

sustaining teacher motivation. Meanwhile, autonomy and control (M = 3.50, high) and extrinsic 

motivation (M = 3.49, high) ranked the lowest, suggesting that while external incentives and 

decision-making authority contribute to motivation, they are perceived as less influential 

compared to intrinsic rewards and career development. The overall motivation level of teachers 

was very high (M = 3.51), reflecting a very high level engaged and committed teaching 

workforce. 

 

The findings suggest that fostering intrinsic motivation, a supportive work environment, and 

opportunities for professional growth are crucial in maintaining a highly motivated teaching 

workforce. Collie et al. (2020) emphasize that teacher well-being significantly impacts 

instructional practices and student learning, reinforcing the need for schools to create 

environments that enhance job satisfaction and motivation. Additionally, Liu, Wang, and Li 

(2022) highlight the role of perceived support in increasing teachers’ engagement and 

professional commitment, suggesting that administrators should prioritize mentorship programs, 

constructive feedback, and career development opportunities. These insights indicate that while 

extrinsic rewards and autonomy play a role, long-term motivation is best sustained through 

intrinsic fulfillment and institutional support. 

 

3. The level of teachers’ performance in City Schools Division of Cabuyao 

 

Table 3 

Level of Teachers’ Performance in City Schools Division of Cabuyao 

Indicators Weighted Mean Verbal Interpretation Rank 

1. I find my work very meaningful. 3.55 Very High 1 
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2. I feel that the company inspires me in the way 

I perform my job. 

3.20 High 7.5 

3. I am satisfied with the development of myself 

that I've got from the job. 

3.32 Very High 6 

4. I get along well with my colleagues. 3.48 Very High 2 

5. I have the chance to fulfill the abilities that my 

job provides. 

3.42 Very High 5 

6. I derive a sense of achievement from my job. 3.44 Very High 3.5 

7. I am satisfied with my working environment 

and facilities. 

3.20 High 7.5 

8. I am contented with the salary that I am 

receiving. 

2.62 High 10 

9. I am contented with the performance appraisal 

that I received. 

3.01 High 9 

10. I feel satisfied every time my superior notices 

my performance. 

3.44 Very High 3.5 

Average 3.27 Very High  

 

The findings in Table 13 reveal that the level of teachers’ performance in the City Schools 

Division of Cabuyao is generally high, as indicated by the overall weighted mean of 4.45 it 

indicates that the teachers demonstrated a high level of performance, as evidenced by their strong 

competencies in content knowledge and pedagogy, maintaining an effective learning 

environment, addressing diverse learner needs, curriculum planning, assessment and reporting, 

community engagement, and continuous professional growth. These results highlighted their 

commitment to delivering quality education and fostering student success. Among the seven 

performance indicators, the Learning Environment received the highest rating (4.48, Rank 1), 

suggesting that teachers excel in fostering a positive, inclusive, and well-managed classroom 

setting that supports student learning. Curriculum and Planning and Professional Growth and 

Development are tied at Rank 2.5 (4.47), implying that teachers demonstrate effective 

instructional planning and actively seek opportunities for continuous professional improvement. 

Meanwhile, Community Linkages and Professional Engagement is ranked fourth (4.46), 

indicating strong but slightly lower performance in collaborating with stakeholders. Interestingly, 

Content Knowledge and Pedagogy, Diversity of Learners, and Assessment and Reporting share 

the lowest rank (4.43, Rank 6). The relatively lower scores suggest potential areas for 

enhancement, particularly in differentiated instruction, pedagogical mastery, and the effective 

use of assessment tools. 

 

The results emphasize the need for continuous professional development in pedagogical 

strategies, differentiated instruction, and assessment literacy. According to Darling-Hammond et 

al. (2021), high-quality teacher professional development that focuses on these aspects leads to 

improved student learning outcomes. Furthermore, Borko (2020) highlights that sustained 

engagement in professional learning communities helps teachers refine instructional strategies, 

particularly in addressing diverse learners' needs. In terms of assessment and reporting, recent 

studies stress the importance of data-driven instruction. Wiliam (2021) emphasizes that teachers 

must be equipped with skills in formative assessment to make data-informed decisions that 
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enhance student performance. The relatively lower ranking of this domain suggests that 

additional training in effective assessment practices, feedback mechanisms, and student progress 

tracking may further enhance teaching effectiveness. Lastly, the high rating in Learning 

Environment aligns with the study of Marzano (2020), which found that a well-structured and 

engaging learning environment significantly contributes to students’ academic success and 

overall motivation. This suggests that teachers in Cabuyao effectively create a safe and 

productive learning atmosphere, which serves as a strong foundation for instructional 

improvement in other areas. 

 

4. Relationship Between the Level of Instructional Supervisors’ Skills and Level of 

Teachers’ Motivation in City Schools Division of Cabuyao 

 

Table 4 

Relationship Between the Level of Instructional Supervisors’ Skills and Level of Teachers’ 

Motivation 

Variables 

Statistical 

Treatment 
(Pearson’s) 

p-value Decision Interpretation 

 

Instructional supervisors’ 

skills and teachers’ 

motivation 

 

 

r= 0.523 (Moderately 

Positive Correlation) 
0.00014 

Null 

Hypothesis 

Rejected 

Significant 

Significant @.05 

 

Table 4 presents analysis on relationship between the level of instructional supervisors’ skills 

and the level of teachers’ motivation. For the relationship between the  level of instructional 

supervisors’ skills and the level of teachers’ motivation, a Pearson r value of 0.523 was obtained 

interpreted as moderately positive correlation and it has a p-value of 0.00014 which was lower 

than the test of significance at 0.05, therefore the null hypothesis is rejected, and there were a 

significant relationship between the level of instructional supervisors’ skills and the level of 

teachers’ motivation. It implies that a higher level of instructional supervisors’ skills 

corresponded to a higher level of teachers’ motivation. 

 

The investigation reveals a moderately positive and significant relationship between instructional 

supervisors' skills and teachers’ motivation. This suggests that supervisors who exhibit strong 

instructional leadership skills, including effective communication, guidance, and support, are 

more likely to foster higher motivation among teachers. The findings align with contemporary 

research emphasizing that instructional leadership plays a crucial role in shaping teacher 

engagement, job satisfaction, and overall performance (Bush & Glover, 2021; Fullan & Quinn, 

2022). 
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Table 5 

Relationship Between the Level of Instructional Supervisors’ Skills and Level of Teachers’ 

Performance   

Variables 

Statistical 

Treatment 
(Pearson’s) 

p-value Decision Interpretation 

 

Instructional supervisors’ 

skills and teachers’ 

performance 

 

r= 0.217 (Weak 

Positive 

Correlation) 

0.00006 

Null 

Hypothesis 

Rejected 

Significant 

Significant @.05 

 

Table 5 presents the relationship between the level of instructional supervisors’ skills of 

instructional supervisors and teachers’ performance. For the relationship between the  level of 

instructional supervisors’ skills of instructional supervisors and teachers’ performance, a Pearson 

r value of 0.217 was obtained interpreted as weak positive correlation and it has a p-value of 

0.00006 which was lower than the test of significance at 0.05, therefore the null hypothesis is 

rejected, and there were a significant relationship between the level of instructional supervisors’ 

skills of instructional supervisors and teachers’ performance. It implies that a higher level of 

instructional supervisors’ skills corresponded to a higher level of teachers’ performance. 

 

The findings indicate a weak but significant positive correlation between instructional 

supervisors' skills and teachers' performance. This suggests that while instructional leadership 

skills contribute to teacher effectiveness, other factors may also play a crucial role in determining 

teacher performance. Effective instructional supervision provides teachers with structured 

guidance, professional support, and constructive feedback, which can lead to improvements in 

instructional quality and student learning outcomes. 

 

Although the correlation is weak, the statistical significance of the relationship highlights the 

importance of instructional supervision in maintaining high teaching standards. This aligns with 

studies emphasizing the role of instructional leadership in fostering continuous professional 

development, classroom effectiveness, and teacher engagement (Hallinger & Wang, 2020; 

Murphy et al., 2021). Furthermore, teachers' performance is influenced not only by supervisory 

skills but also by factors such as job satisfaction, motivation, and institutional support 

(Leithwood et al., 2021). 

Table 6 

Relationship Between Level of Teachers’ Motivation and Level of Teachers’ Performance   

Variables Statistical Treatment 
(Pearson’s) 

p-value Decision Interpretation 

 

Teachers’ motivation 

and performance 

 

r= 0.229 (Weak 

Positive Correlation) 
0.00009 

Null Hypothesis 

Rejected 
Significant 

Significant @.05 
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Table 6 presents the relationship between the level of teachers’ motivation and teachers’ 

performance. For the relationship between the level of teachers’ motivation and teachers’ 

performance, a Pearson r value of 0.229 was obtained interpreted as weak positive correlation 

and it has a p-value of 0.00009 which was lower than the test of significance at 0.05, it indicates 

that the null hypothesis is rejected, and there was a significant relationship between the level of 

teachers’ motivation and teachers’ performance. It implies that that a higher level of teachers’ 

motivation corresponds to a higher level of teachers’ performance. The findings suggest a weak 

but significant positive correlation between teachers' motivation and their performance. This 

indicates that while motivation plays a role in enhancing teacher effectiveness, it is not the sole 

determining factor. Motivated teachers are more likely to exhibit higher levels of engagement, 

commitment, and instructional effectiveness, leading to improved student outcomes. However, 

other elements such as institutional support, workload, and professional development 

opportunities may also contribute to teacher performance. 

 

This result aligns with the study of Ryan and Deci (2020), who emphasize that intrinsic and 

extrinsic motivation are critical in shaping educators' work ethic and teaching quality. Similarly, 

Gopalan et al. (2021) highlight that workplace motivation significantly impacts teachers' job 

satisfaction and instructional effectiveness, but external factors such as organizational climate, 

leadership support, and workload management also play a crucial role. Additionally, Kim and 

Lee (2022) argue that teacher performance improves when motivation is sustained through 

positive reinforcement, continuous learning, and institutional encouragement. 

 

Given these insights, schools and policymakers should implement strategic motivation-

enhancing programs, such as recognition and reward systems, career advancement opportunities, 

and mental health support initiatives, to create a sustained positive impact on teachers' 

performance. Enhancing teacher motivation holistically can lead to a more engaged, productive, 

and effective teaching workforce (Ryan & Deci, 2020; Gopalan et al., 2021; Kim & Lee, 2022). 

 

5. Regression Analysis of Level of Instructional Supervisors’ Skills and Level of 

Teachers’ Motivation on the Level of Teachers’ Performance in City Schools Division of 

Cabuyao 

 

Table 7 

Regression Analysis of Level of Instructional Supervisors’ Skills and Level of Teacher’s 

Motivation on the Level of Teachers’ Performance 

Predictor 
Dependent 

Variable 
B R2 ANOVA p-value Decision 

Interpretatio

n 

Instructiona

l 

Supervisors

’ Skills 
Teachers’ 

Performanc

e 

0.60

2 

0.37

1 

F=131.21

6 

0.000032

6 

Null 

Hypothesi

s Rejected 

Significant 

Teachers’ 

Motivation 

0.33

4 

0.47

3 

F= 102. 

213 

0.000021

7 

Null 

Hypothesi

s Rejected 

significant 

*Significant @ 0.05 
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Table 7 reveals the predictive value of the level of instructional supervisors’ skills and level of 

teachers’ motivation to the level of teachers’ performance. As indicated, instructional 

supervisors’ skills have 37.1% (F=131.216) and teachers’ motivation have 47.3% (F=101.213) of 

variability to the dependent variable the teachers’ performance. Results also showed that for 

every one-unit increase in instructional supervisors’ skill and teachers’ motivation, there are 

0.602 and 0.334 increase in the level of teachers’ performance. The probability test showed the 

both p-values 0.0000326 and 0.0000217 was lower than the significant value of 0.05, suggested 

that there is enough statistical evidence to reject the null hypothesis.  

 

The findings suggest that both instructional supervisors' skills and teachers' motivation 

significantly predict teachers’ performance, accounting for 37.1% and 47.3% of the variance, 

respectively. This implies that enhancing instructional leadership and fostering teacher 

motivation can lead to measurable improvements in teacher effectiveness. Specifically, for every 

one-unit increase in instructional supervisors' skills and teachers' motivation, there is a 

corresponding 0.602 and 0.334 increase in teachers’ performance, respectively. 

 

These results align with existing research emphasizing the critical role of instructional 

supervision in shaping teachers' professional growth and instructional effectiveness. Bush and 

Glover (2021) assert that effective instructional leadership provides mentorship, structured 

feedback, and professional development opportunities, which significantly impact teaching 

quality. Likewise, Fullan and Quinn (2022) argue that strong instructional leadership fosters a 

culture of continuous learning, collaboration, and reflective teaching practices, ultimately 

enhancing classroom performance. 

 

Moreover, teacher motivation has been identified as a key driver of job performance. Ryan and 

Deci (2020) highlight that both intrinsic and extrinsic motivational factors, such as recognition, 

professional growth opportunities, and supportive leadership, contribute to improved teacher 

engagement and performance. Kim and Lee (2022) further emphasize that a motivated teaching 

workforce is more likely to implement innovative pedagogical strategies, exhibit resilience in 

challenging environments, and maintain high levels of instructional effectiveness. 

 

6. Proposed Professional Development Program  

 

Proposed Professional Development Program: Project LEAP (Leadership Enhancement 

and Advancement Program for Instructional Supervisors and Teachers) 
 

The Leadership Enhancement and Advancement Program (LEAP) is designed to strengthen 

instructional supervision, enhance teacher motivation, and improve overall teaching performance 

in the City Schools Division of Cabuyao. By assessing current challenges, implementing targeted 

interventions, and ensuring sustainable improvements, LEAP fosters a more effective 

educational environment. Through capacity-building workshops, mentorship programs, and 

motivational initiatives, the program equips instructional supervisors and teachers with the 

necessary skills and support to drive continuous professional growth. Ultimately, LEAP aims to 

create a culture of excellence in teaching and leadership, leading to better student outcomes. 
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Professional Development Program Matrix: Project LEAP 

Phase Objective Activities 
Time 

Frame 

Persons 

Involved 
Resources 

Success 

Indicator 

Pre-

Implementation 

To assess 

current 

competencies 

and identify 

areas for 

improvement in 

instructional 

supervision and 

teaching 

performance 

- Needs 

assessment 

survey 

1 

Month 

Instructional 

Supervisors, 

Teachers, 

School 

Heads 

Survey tools, 

FGDs 

guidelines, 

assessment 

reports 

Identified key 

areas for 

improvement 

and skill gaps 

with 98% 

accuracy 

- Focus group 

discussions 

(FGD) 

- Review of 

instructional 

and 

performance 

reports 

Implementation 

To enhance 

instructional 

supervisors’ 

competencies in 

mentoring, 

evaluation, and 

feedback 

- Workshop 

on effective 

classroom 

observation 

2 

Months 

Instructional 

Supervisors, 

Education 

Experts 

Training 

modules, 

evaluation 

tools, 

coaching 

materials 

98% of 

supervisors 

demonstrate 

improved 

mentoring and 

evaluation 

skills 

- Training on 

structured 

teacher 

evaluation 

- Seminar on 

mentoring and 

coaching 

strategies 
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Implementation 

To improve 

teachers’ 

pedagogical 

skills, 

motivation, and 

performance 

- Capacity-

building 

seminar on 

content 

knowledge 

and pedagogy 

3 

Months 

Teachers, 

Instructional 

Supervisors, 

Guest 

Speakers 

Training 

handouts, 

multimedia 

tools, 

recognition 

materials 

98% of 

teachers apply 

new strategies 

in their 

teaching 

- Training on 

differentiated 

instruction 

and 

assessment 

- Motivational 

talks and 

recognition 

program 

Implementation 

To strengthen 

collaboration 

between 

supervisors and 

teachers for 

continuous 

improvement 

- Monthly 

mentoring 

sessions 

4 

Months 

Teachers, 

Instructional 

Supervisors, 

School 

Heads 

Workshop 

materials, 

mentoring 

guides, 

discussion 

platforms 

Increased 

engagement 

and 

collaboration 

in mentoring 

and feedback 

sessions with 

the accuracy of 

98% 

- Action 

planning 

workshops 

- Open 

feedback 

forums 

Post-

Implementation 

To evaluate the 

effectiveness of 

the program and 

sustain 

improvements 

- Performance 

review and 

survey 

1 

Month 

Instructional 

Supervisors, 

Teachers, 

School 

Heads 

Evaluation 

tools, survey 

forms, 

sustainability 

plan template 

98% of 

participants 

report 

enhanced 

teaching and 

supervisory 

effectiveness 
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- Reflection 

sessions 

-Development 

of 

sustainability 

plans 

 

The LEAP (Leadership Enhancement and Advancement Program) is designed to enhance 

instructional supervision, improve teacher motivation, and boost overall performance in the City 

Schools Division of Cabuyao. It is structured into three phases: Pre-Implementation, 

Implementation, and Post-Implementation. 

 

In the Pre-Implementation Phase, the primary objective is to assess the current competencies of 

instructional supervisors, the motivation levels of teachers, and overall teacher performance. This 

is accomplished through needs assessment surveys, data analysis, and focus group discussions 

involving instructional supervisors, teachers, and school heads. Essential resources such as 

survey tools, assessment reports, and data analysis software are utilized to identify key areas 

requiring improvement. The success of this phase is marked by a comprehensive understanding 

of existing challenges and the development of targeted interventions. 

 

During the Implementation Phase, the focus shifts to addressing identified gaps through strategic 

interventions. Capacity-building workshops are conducted to enhance instructional supervisors' 

leadership and observation skills, while mentorship programs are established to foster continuous 

professional development. Teachers undergo training sessions aimed at improving pedagogical 

strategies, and motivational initiatives such as incentives, recognition programs, and enhanced 

feedback mechanisms are introduced. This phase spans six months and involves instructional 

supervisors, teachers, school administrators, and education specialists. The required resources 

include training materials, mentorship guides, digital tools for performance tracking, and 

financial incentives. The effectiveness of this phase is determined by improved instructional 

supervision, heightened teacher motivation, and positive feedback from stakeholders. 

 

Finally, the Post-Implementation Phase focuses on evaluating the program’s impact and ensuring 

sustainability. Follow-up assessments and surveys are conducted to measure improvements in 

instructional supervision and teacher performance. Data is analyzed to determine the 

effectiveness of interventions, and best practices are institutionalized through policy 

recommendations and continuous professional development programs. This phase lasts for three 

months and involves instructional supervisors, teachers, school administrators, and research 

teams. Essential resources such as assessment reports, documentation tools, and policy drafting 

materials support this process. The success of this phase is reflected in sustained improvements 

in teacher motivation and performance, as well as the integration of effective instructional 

supervision strategies into the school system. 
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LEAP provides a structured approach to strengthening leadership in instructional supervision, 

fostering teacher motivation, and enhancing overall teaching performance. Through continuous 

assessment, targeted interventions, and long-term sustainability efforts, the program aims to 

create a more supportive and effective educational environment in the City Schools Division of 

Cabuyao. 

 

SUMMARY OF FINDINGS 

1. Level of Instructional Supervisors’ Skills in City Schools Division of Cabuyao  

 

The study reveals that instructional supervisors in the City Schools Division of Cabuyao exhibit 

a high level of competency in their roles, with an overall weighted mean score of 3.50. Among 

the evaluated indicators, classroom observation stands out with the highest weighted mean of 

3.52, indicating very high proficiency in observing classroom dynamics and offering meaningful 

feedback to enhance teaching practices. Conversely, orientation and training both received a 

weighted mean of 3.49, suggesting that while supervisors are competent, there remains room for 

improvement in effectively orienting new teachers and conducting impactful training sessions. 

Monitoring and evaluation scored a weighted mean of 3.50, reflecting a solid capability in 

ensuring accountability and assessing teacher performance, although further refinement in these 

areas is warranted. Overall, the findings suggest that while instructional supervisors are generally 

effective, enhancing their skills in teacher orientation and training could significantly strengthen 

instructional leadership in the division. 

 

2. Level of Teacher Motivation in City Schools Division of Cabuyao 
 

Analysis of teacher motivation in the City Schools Division of Cabuyao reveals a very high 

overall level (M=3.51), driven primarily by intrinsic motivation (M=3.52), reflecting strong 

passion and personal fulfillment. Supportive work environments and professional growth 

opportunities (M=3.51) also significantly contribute, while autonomy and extrinsic motivation 

show comparatively less influence. These findings underscore the importance of fostering 

intrinsic motivation, supportive work environments, and professional development to maintain a 

highly engaged teaching workforce, aligning with research emphasizing the link between teacher 

well-being and effective instruction. 

 

3. The Level of Teachers’ Performance in City Schools Division of Cabuyao  

 

The findings indicate that teachers in the City Schools Division of Cabuyao exhibit a generally 

high level of performance, reflected by an overall weighted mean of 4.45. This score 

demonstrates their strong competencies across various indicators, particularly in fostering a 

positive learning environment, which received the highest rating of 4.48. Teachers excel in 

creating inclusive classroom settings, effective curriculum planning, and pursuing professional 

growth, with both curriculum planning and professional development tied for second place at 

4.47. While community engagement ranks fourth at 4.46, content knowledge, diversity of 

learners, and assessment and reporting received the lowest score of 4.43, suggesting areas for 

improvement, particularly in differentiated instruction and effective assessment practices. The 

results highlight the importance of ongoing professional development to enhance pedagogical 

strategies and assessment literacy, aligning with research emphasizing the impact of a supportive 
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learning environment on student success. Overall, these findings underscore the commitment of 

teachers to delivering quality education while identifying key areas for further enhancement to 

optimize their instructional effectiveness. 

 

4. Relationships among the Level of Instructional Supervisors Skills, Teacher 

Motivation and Performance in City Schools Division of Cabuyao  

 

The study analyzes the relationships between instructional supervisors’ skills, teachers’ 

motivation, and teachers’ performance in the City Schools Division of Cabuyao. A moderately 

positive correlation (r = 0.523) was found between instructional supervisors’ skills and teachers’ 

motivation, indicating that effective instructional leadership fosters higher motivation among 

teachers, with a significant p-value of 0.00014. Conversely, the correlation between instructional 

supervisors’ skills and teachers’ performance was weak (r = 0.217), yet significant (p = 

0.00006), suggesting that while supervisory skills contribute to teacher effectiveness, other 

factors are also influential. Similarly, the relationship between teachers’ motivation and 

performance revealed a weak positive correlation (r = 0.229) with a significant p-value of 

0.00009, implying that motivated teachers tend to perform better, albeit motivation alone does 

not determine performance. These findings underscore the importance of instructional 

supervision and motivation in enhancing teacher effectiveness, while also highlighting the need 

for additional support mechanisms to improve overall teaching quality and student outcomes. 

 

5. Regression Analysis of Level of Instructional Supervisors’ Skills and Level of 

Teachers’ Motivation on the Level of Teachers’ Performance in City Schools Division of 

Cabuyao 

 

The results indicate that both instructional supervisors’ skills and teachers’ motivation 

significantly predict teachers’ performance, accounting for 37.1% and 47.3% of the variance, 

respectively. Specifically, for every one-unit increase in instructional supervisors' skills, 

teachers’ performance improves by 0.602 units, while a one-unit increase in teachers' motivation 

corresponds to a 0.334 unit increase in performance. These results, with p-values of 0.0000326 

and 0.0000217, provide strong statistical evidence to reject the null hypothesis, confirming the 

predictive value of these factors. The findings emphasize that enhancing instructional leadership 

and fostering teacher motivation can lead to substantial improvements in teaching effectiveness. 

This aligns with existing research highlighting the essential role of effective instructional 

supervision in promoting professional growth and quality teaching, as well as the importance of 

motivation in driving teacher engagement and performance. Overall, the results suggest that 

targeted efforts in these areas can significantly elevate the performance levels of teachers within 

the educational setting. 

 

6. Proposed Action Plan to Enhance Personality Type, Work Relations, and Job 

Satisfaction Among Respiratory Therapy Faculty in Higher Education Institutions in the 

Philippines 

 

There is a need to propose a professional development plan to strengthen instructional 

supervision, enhance teacher motivation, and improve teaching performance in the City Schools 

Division of Cabuyao. Through capacity-building workshops, mentorship programs, and 
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motivational initiatives, the program aims to foster professional excellence and a supportive 

learning environment. Its implementation is expected to lead to sustainable improvements in 

instructional leadership and overall educational outcomes. 

 

CONCLUSION 

 

In the light of the above findings of the study, the following conclusions were derived: 

1. Instructional supervisors in the City Schools Division of Cabuyao exhibit a high level of 

competency across essential supervisory skills, including classroom observation, orientation, 

training facilitation, monitoring, and evaluation, indicating their effectiveness in supporting 

teacher development and ensuring instructional quality, which is vital for fostering an effective 

educational environment. 

2. The teachers in the City Schools Division of Cabuyao demonstrate a very high level of intrinsic 

motivation, coupled with high levels of extrinsic motivation, autonomy, control, and a supportive 

work environment, reflecting a strong commitment to professional growth and continuous 

learning; this indicates that a well-rounded motivational framework significantly contributes to 

their effectiveness and engagement in the teaching profession 

3. Teachers in the City Schools Division of Cabuyao demonstrate high levels of performance across 

key areas, including creating positive learning environments, effective curriculum planning, 

continuous professional development, stakeholder collaboration, subject mastery, differentiated 

instruction to meet diverse student needs, and effective assessment and reporting, collectively 

indicating a strong commitment to delivering high-quality education and fostering student 

success. 

4. A moderately positive correlation exists between instructional supervisors' skills and teacher 

motivation, while weaker but significant correlations exist between supervisors' skills and 

teacher performance, and between teacher motivation and performance. These findings suggest 

that effective instructional leadership and teacher motivation contribute to improved teacher 

performance, although other factors also influence teacher effectiveness. 

5. Stronger instructional supervision and higher teacher motivation significantly improve teacher 

performance, underscoring the crucial role of effective leadership and support in education. 

6. Based on the findings, a professional development plan should be developed and implemented to 

enhance teacher motivation and improve teaching performance in the City Schools Division of 

Cabuyao.  

 

RECOMMENDATIONS 
 

Based on the study's findings, the following recommendations aim to enhance instructional 

supervision, teacher motivation, and performance. These are directed toward key stakeholders 

and future researchers to foster continuous improvement in education. 

1. Instructional supervisors should strengthen collaboration with teachers through participatory 

action planning and structured training programs on instructional leadership. Establishing clearer 

communication channels for performance expectations and diversifying evaluation methods, 

such as peer evaluations and self-assessments, can enhance their effectiveness in guiding 

teachers. 

2. Teachers are encouraged to actively participate in professional development and peer learning 

while seeking constructive feedback to refine their teaching methodologies. Setting personal and 
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professional goals can sustain motivation, and pursuing additional training and certifications will 

support career growth and instructional effectiveness. 

3. School heads should support instructional supervisors in leadership development and foster a 

positive work environment that enhances teacher motivation. Providing adequate resources, 

recognition, and professional development opportunities, along with granting teachers autonomy 

in designing instructional strategies, can create a more conducive teaching and learning 

environment. 

4. The Schools Division Office (SDO) of Cabuyao should develop a professional development plan 

for both instructional supervisors and teachers while implementing monitoring and evaluation 

mechanisms to ensure the effectiveness of supervision. Strengthening teacher incentive 

programs, such as financial and non-financial rewards or scholarship opportunities, can further 

enhance motivation and performance. 

5. For the proposed professional development program, to effectively utilize Project LEAP, the 

City Schools Division of Cabuyao should officially integrate it into professional development 

programs while ensuring regular capacity-building initiatives for instructional supervisors and 

teachers. A structured monitoring and evaluation system must be established to assess its impact, 

alongside fostering strong collaboration among school leaders and educators. Providing 

incentives such as awards and career advancement opportunities will help sustain motivation and 

engagement. Additionally, a sustainability plan should be developed through policy integration 

and budget allocation to ensure long-term implementation. Lastly, piloting the program in select 

schools before full-scale adoption will facilitate its expansion and scalability. Through these 

measures, Project LEAP can significantly enhance instructional leadership, teacher motivation, 

and overall student learning outcomes. 

6. For the researcher, conducting further studies on instructional supervision models that improve 

teacher motivation and performance is recommended. Exploring additional factors such as 

school culture, student engagement, and institutional support can provide a deeper understanding 

of the dynamics within the educational system. 

7. Future researchers should focus on intervention-based research to test programs aimed at 

improving instructional supervision and teacher performance. Investigating innovative 

approaches to fostering a dynamic and effective educational system can contribute to sustainable 

improvements in education. 

 

REFERENCES 

 
A., Cottingham, S., Stansfield, C., Jo, V. H., & Anders, J. (2021). What Are the Characteristics 

of Effective Teacher Professional Development? A Systematic Review and Meta-

Analysis. https://eric.ed.gov/?id=ED615914 

Abakah, E. (2023). Reframing motivation as ‘investment’ in teacher continuing professional 

development. Teacher Development, 27(3), 353–373. 

https://doi.org/10.1080/13664530.2023.2167858 

Abakah, E., Widin, J., & Ameyaw, E. K. (2022). Continuing Professional Development (CPD) 

Practices Among Basic School Teachers in the Central Region of Ghana. SAGE Open, 

12(2), 215824402210945.  

Abduh, M. Y. M. (2021). Full-time Online Assessment during COVID -19 Lockdown: EFL 

Teachers’ Perceptions. In Asian EFL Journal Research Articles [Journal-article]. 

Abduh, M. (2021). Teacher perspectives on e-learning assessment: Challenges and opportunities 

https://eric.ed.gov/?id=ED615914
https://doi.org/10.1080/13664530.2023.2167858


Asian Journal of Educational Research                                                                                           Vol. 13, No. 1, 2025 

ISSN 2311-6080 
 

Multidisciplinary Journals   

www.multidisciplinaryjournals.com  50 

during COVID-19. Journal of Educational Technology & Society, 24(2), 75-89. 

Agathangelou, S. A., & Charalambous, C. Y. (2020). Is content knowledge pre-requisite of 

pedagogical content knowledge? An empirical investigation. Journal of Mathematics 

Teacher Education, 24(5), 431–458.  

Agu, J. C., Oputa, N. S., & Okoli, J. E. (2024, June 14). INFLUENCE OF PRINCIPALS’ 

INSTRUCTIONAL SUPERVISION ON TEACHER JOB PERFORMANCE IN 

PUBLIC SECONDARY SCHOOLS IN ORUMBA SOUTH LOCAL GOVERNMENT 

AREA. Agu (PhD) | Journal of Educational Research & Development. 

https://www.educationalresearchdevelopmentjournal.com/index.php/JERD/article/view/1

28 

Agu, C. O., Ugo, A. C., & Eze, P. N. (2024). Principals’ instructional supervision and its impact 

on teachers’ job performance in public secondary schools. Journal of Educational 

Leadership, 18(3), 78-95. 

Ahakwa, I. (2024). Enhancing teachers’ commitment: Autonomy and learning in Ghana’s basic 

schools. Teaching and Teacher Education, 143(0742-051X), 104556.  

Ahakwa, I. (2024). Teacher autonomy and learning commitment: Moderating effects of the work 

environment. Educational Leadership Quarterly, 56(1), 89-110. 

Ahmed, R., Bashir, A., & Farooq, M. (2024). The impact of instructional supervision on teacher 

motivation and performance. Journal of Educational Administration, 52(4), 335-352 

Ahmed, M., Khan, S., & Rehman, F. (2024). The relationship between instructional supervisory 

practices and teacher motivation in government secondary schools. International Journal 

of Educational Supervision, 15(1), 45-67. 

Ahmed, M., Samee, F., Khalid, S. (2023). Head Teachers’ Instructional Supervisory Practices 

and Teachers’ Motivation in Teaching. PJE, 38(2).  

Akram, H., Yingxiu, Y., Al-Adwan, A. S., & Alkhalifah, A. (2021). Technology Integration in 

Higher Education During COVID-19: An Assessment of Online Teaching Competencies 

Through Technological Pedagogical Content Knowledge Model. Frontiers in Psychology, 

12.  

Al-Kiyumi, H., & Hammad, R. (2020). Challenges in instructional supervision: A case study of 

the Sultanate of Oman. International Journal of Educational Supervision, 14(2), 67-85. 

Al-Kiyumi, A., & Hammad, W. (2020). Preparing Instructional Supervisors for Educational 

Change: Empirical Evidence From the Sultanate of Oman. Sage Open, 10(2).  

Amponsah, S., Ampadu, E., & Thomas, M. (2021). Professional development among in-service 

teachers: motivational factors, pathways and coping strategies. Educational Review, 

75(4), 703–718.  

Asefa, K. & Kant, S. (2022). Transactional Academic Leadership Effect on Employee’s 

Engagement: the Mediating Impact of Extrinsic Motivation. Partners Universal 

International Research Journal, 1(4), 54–62.  

Asif, M., Khurram, A. F. A. ., & Abdulsattar. (2023). Development and Validation of Teachers’ 

Classroom Management Questionnaire (TCMQ). Pakistan Journal of Humanities and 

Social Sciences, 11(3), 3592–3599.  

Augustine, E. (2024). School counseling site supervisors’ lived experience of supervision 

preparedness. ScholarWorks. https://scholarworks.waldenu.edu/dissertations/15500/ 

Bagulaya, R. (2024). The role of instructional supervision in enhancing teacher performance: A 

mixed-methods study. Journal of Educational Supervision, 12(2), 45-67. 

Balyer, A., & Özcan, K. (2020, February 14). School Principals’ Instructional Feedback to 

https://www.educationalresearchdevelopmentjournal.com/index.php/JERD/article/view/128
https://www.educationalresearchdevelopmentjournal.com/index.php/JERD/article/view/128
https://scholarworks.waldenu.edu/dissertations/15500/


Asian Journal of Educational Research                                                                                           Vol. 13, No. 1, 2025 

ISSN 2311-6080 
 

Multidisciplinary Journals   

www.multidisciplinaryjournals.com  51 

Teachers: Teachers’ Views. https://ijci.globets.org/index.php/IJCI/article/view/336 

Blase, J., & Blase, J. (2021). Effective instructional leadership and teacher development. Journal 

of Educational Administration, 59(3), 312-330. 

Borko, H. (2020). Professional development and teacher learning: Mapping the terrain. 

Educational Researcher, 49(3), 125-136. 

Bush, T., & Glover, D. (2021). School leadership and management in education. Routledge. 

Cacciamani, S., Cesareni, D., Fiorilli, C., & Ligorio, M. B. (2022). Teachers’ Work Engagement, 

Burnout, and Interest toward ICT Training: School Level Differences. Education 

Sciences, 12(7), 493.  

Caratiquit, K., & Pablo, R. (2021, August 19). Exploring the practices of secondary school 

teachers in preparing for classroom observation amidst the new normal of education. 

https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3909514 

Carr-Lemke, T. (2023). Exploring Faculty Satisfaction Derived From Community-Engaged 

Teaching in the COVID-19 Era. International Journal of Research on Service-Learning 

and Community Engagement, 11(1).  

Chiyenge, F. (2022). An Investigation Into The Extent To Which Head Teachers Monitor 

Continuous Assessment Activities In Selected Secondary Schools In Solwezi District. In 

University Of Zambia And Zimbabwe Open University. 

Collie, R. J., Granziera, H., & Martin, A. J. (2020). Teacher well-being: Its influence on 

instructional practices and student learning. Educational Psychologist, 55(4), 253-270 

Comighud, R. E., Garcia, J. M., & Tamayo, E. R. (2020). A well-structured teacher evaluation 

system: Implications for instructional improvement. Journal of Educational Assessment, 

38(1), 55-72. 

Comighud, S. M. T., Futalan, M. C. Z., & Cordevilla, R. P. (2020). Instructional Supervision and 

Performance Evaluation:  A Correlation of Factors. UBT Knowledge Center. 

https://knowledgecenter.ubt-uni.net/conference/2020/all_events/193/ 

Da Ponte, J. P., Quaresma, M., & Mata-Pereira, J. (2022). Teachers’ learning in lesson study: 

insights provided by a modified version of the interconnected model of teacher 

professional growth. ZDM, 54(2), 373–386.  

Darling-Hammond, L., Hyler, M. E., & Gardner, M. (2021). Effective teacher evaluation: Using 

multiple measures to assess teacher performance and support professional growth. 

Educational Leadership Journal, 78(4), 45-62. 

Davis, E. A., & Krajcik, J. S. (2021). Designing Educative Curriculum Materials to Promote 

Teacher Learning. Educational Researcher, 34(3), 3-14.  

Deniz, Ü., & Erdener, M. A. (December 2020). Levels of School Administrators Exhibiting 

Instructional Supervision Behaviors: Teachers’ Perspectives. 

https://eric.ed.gov/?id=EJ1293428 

Desimone, L. M., & Garet, M. S. (2023). Best practices in teacher professional development: A 

research synthesis. Educational Researcher, 52(2), 187-203. 

Ding, M., Huang, R., Beckowski, C. P., Li, X., & Li, Y. (2023). A scoping review of 

mathematics teachers’ learning and professional growth through lesson studies. Asian 

Journal for Mathematics Education, 2(4), 492–510.  

Engi̇N, M. Ç., & Taşgin, A. (2021). Preservice Teachers’ Professional Engagement and Their 

Ability to Choose Teaching Techniques. Journal of Education and Future, 21, 29–40.  

Fullan, M., & Quinn, J. (2022). Leading professional learning: System coherence and leadership 

impact. Corwin Press. 

https://ijci.globets.org/index.php/IJCI/article/view/336
https://eric.ed.gov/?id=EJ1293428


Asian Journal of Educational Research                                                                                           Vol. 13, No. 1, 2025 

ISSN 2311-6080 
 

Multidisciplinary Journals   

www.multidisciplinaryjournals.com  52 

Garet, M. S., Wayne, A. J., & Taylor, J. A. (2020). The impact of coaching-based professional 

development on instructional practices and student achievement. Journal of Educational 

Research, 113(5), 345-362. 

Gebremariam, H. T., & Gedamu, A. D. (2023). Primary school teachers’ assessment for learning 

practice for students’ learning improvement. Frontiers in Education, 8.  

Go, M., & Eslabon, M. (2024). The impact of school heads' instructional supervisory skills on 

teachers' performance in secondary schools. International Journal of Educational 

Leadership, 18(1), 23-40. 

Goe, L., Bell, C., & Little, O. (2023). Approaches to teacher training and professional 

development: The role of instructional supervisors. Educational Leadership Review, 

41(2), 45-60. 

Goodwin, A. L. (2020). Learning To Teach Diverse Learners: Teachers and Teacher Preparation 

in the United States. Oxford Research Encyclopedia of Education.  

Google Scholar. (n.d.-c). 

https://scholar.google.com/scholar?cluster=6370348408972753094&hl=en&as_sdt=0,5#

d=gs_qabs&t=1730267979929&u=%23p%3DYx9Ozx9CbDQJ 

Gordon, S. P., & Espinoza, S. (2020). Instructional supervision for culturally responsive 

teaching. Educational Considerations, 45(3).* Retrieved from 

NEWPRAIRIEPRESS.ORG 

Groenewald, E. ., Kilag, O. K., Cabuenas, M. C., Camangyan, J., Abapo, J. M., & Abendan, C. 

F. (2023). THE INFLUENCE OF PRINCIPALS’ INSTRUCTIONAL LEADERSHIP 

ON THE PROFESSIONAL PERFORMANCE OF TEACHERS. Excellencia: 

International Multi-Disciplinary Journal of Education (2994-9521), 1(6), 433-443.  

Gopalan, N., Bakar, A. R., Zulkifli, R., & Alwi, A. (2021). The impact of workplace motivation 

on teacher effectiveness and job satisfaction: A systematic review. Journal of Educational 

Psychology, 59(2), 187-202. 

cour 

Guskey, T. R. (2021). Professional development and teacher change. Teachers College Record, 

123(5). Retrieved from tcrecord.org 

Hallinger, P., & Wang, W. (2020). Assessing instructional leadership with the PIMRS: A meta-

analysis of 30 years of research. Educational Administration Quarterly, 56(2), 192–243. 

Han, J., & Yin, H. (2022). Teacher motivation: Definition, research trends, and implications for 

future studies. Teaching and Teacher Education, 112, 103657. 

Hariyadi, B., Hariyadi, A., & Setyawanto, A. (2024). PRINCIPAL’S CLINICAL 

SUPERVISION: TEACHERS’ PERSPECTIVES ON INSTRUCTIONAL FEEDBACK. 

Center of Education Journal (CEJou), 5(1).  

Hayes, S. D., & Irby, B. J. (2020). Challenges in preparing aspiring principals for instructional 

leadership: voices from the field. International Journal of Leadership in Education, 

23(2),  

Ibrahim, A. I. (2020). Use of Orientation Exercise towards Effective Teaching-Practice 

Supervision in Teacher Education Programmed. American Journal of Educational  

Javed, M. L., Inayat, M., & Javed, M. N. (2021). Monitoring and Evaluation System in 

Education: An Overview of Elementary Schools. Review of Applied Management and 

Social Sciences, 4(4), 837–847.  

Jin, X., Tigelaar, D., van der Want, A., & Admiraal, W. (2022). The effects of a teacher 

development programme in Chinese vocational education on the efficacy and 

https://scholar.google.com/scholar?cluster=6370348408972753094&hl=en&as_sdt=0,5#d=gs_qabs&t=1730267979929&u=%23p%3DYx9Ozx9CbDQJ
https://scholar.google.com/scholar?cluster=6370348408972753094&hl=en&as_sdt=0,5#d=gs_qabs&t=1730267979929&u=%23p%3DYx9Ozx9CbDQJ


Asian Journal of Educational Research                                                                                           Vol. 13, No. 1, 2025 

ISSN 2311-6080 
 

Multidisciplinary Journals   

www.multidisciplinaryjournals.com  53 

professional engagement of novice teachers. Journal of Education for Teaching, 49(2), 

252–265.  

Karlita, E. S. ., Zaelani, R. ., Anggrai, F. ., Amaria, L. H. ., & Haryadi, D. . (2024). Work 

motivation and work environment as a trigger for increased employee performance. 

International Journal of Applied Finance and Business Studies, 11(4), 831–837.  

Karsenty, R., Pöhler, B., Schwarts, G., Prediger, S., & Arcavi, A. (2021). Processes of decision-

making by mathematics PD facilitators: the role of resources, orientations, goals, and 

identities. Journal of Mathematics Teacher Education, 26(1), 27–51.  

King, F. (2023). Evaluating the impact of teacher professional development: an evidence-based 

Kraft, M. A., & Papay, J. P. (2020). Developing effective teaching: The role of 

instructional support in teacher improvement. Educational Evaluation and Policy 

Analysis, 42(4), 287-310. 

Kraft, M. A., & Papay, J. P. (2021). Developing effective teachers: What we know about 

professional development and coaching. Educational Evaluation and Policy Analysis, 

43(2), 141-167.framework. Professional Development in Education, 40(1), 89–111.  

 

Kundu, A., & Bej, T. (2024). A moderated mediation model of the relationship between Indian 

elementary school teachers' autonomy and perceived ease of ICT use. Future in 

Educational Research, 2(3), 225–243.  

Kutsyuruba, B. (2020). School administrator engagement in teacher induction and mentoring: 

The cases of two statewide programs. Journal of Educational Administration and 

Foundations, 29(1). Retrieved from FILES.ERIC.ED.GOV 

Leithwood, K., Sun, J., & Pollock, K. (2021). How school leaders influence teacher performance 

and student achievement: A review of empirical research. Springer. 

Li, R., Liu, H., Chen, Y., & Yao, M. (2022). Teacher engagement and self-efficacy: The 

mediating role of continuing professional development and moderating role of teaching 

experience. Current Psychology, 41(1), 328–337. 

Lindström, L., Löfström, E., & Londén, M. (2022). Supervising teachers’ orientations and 

conceptions about content and process in teaching practice. Educational Studies, 50(6), 

1053–1070.  

Luo, S., & Zou, D. (2022). A systematic review of research on technological, pedagogical, and 

content knowledge (TPACK) for online teaching in the humanities. Journal of Research 

on Technology in Education, 56(3), 332–346.  

Mallah, F., & Arain, A. A. (2024). Perception of Head Teachers about current practices of 

Monitoring and Evaluation at the Public Secondary School Level in District Nawabshah. 

International Research Journal of Management and Social Sciences, 5(1), 280-286. 

https://irjmss.com/index.php/irjmss/article/view/241 

Marsh, J. A., Farrell, C. C., & Bertrand, M. (2023). Data-driven decision making in educational 

supervision. American Journal of Education, 130(1), 89-110. 

Marzano, R. J. (2022). The new art and science of teacher evaluation: A data-driven approach to 

improving instruction. Solution Tree Press. 

Mertler, C. A. (2021). Teacher motivation and professional development: The impact of financial 

incentives on continuous learning. Journal of Educational Research and Practice, 11(3), 

45-62. 

Mok, S. Y., & Staub, F. C. (2021). Does coaching, mentoring, and supervision matter for pre-

service teachers’ planning skills and clarity of instruction? A meta-analysis of (quasi-



Asian Journal of Educational Research                                                                                           Vol. 13, No. 1, 2025 

ISSN 2311-6080 
 

Multidisciplinary Journals   

www.multidisciplinaryjournals.com  54 

)experimental studies. Teaching and Teacher Education, 107, 103484.  

Monteiro, V., Mata, L., & Santos, N. N. (2021). Assessment Conceptions and Practices: 

Perspectives of Primary School Teachers and Students. Frontiers in Education, 6.  

Moore, N., Coldwell, M., & Perry, E. (2023). Exploring the role of curriculum materials in 

teacher professional development. In Routledge eBooks (pp. 135–151).  

Mulang, H. (2021). The Effect of Competences, Work Motivation, Learning Environment on 

Human Resource Performance. Golden Ratio of Human Resource Management, 1(2), 84 

- 93.  

Mulyadi, A., Prahiawan, W., Pancasasti, R., & Haryadi, D. (2023). Predicting employee 

performance through extrinsic motivation: A conceptual model and empirical validation. 

Enrichment : Journal of Management, 12(6), 5202-5212.  

Munawar, S., Malik, M., & Qayyam, A., Ch. (2020). Head Teachers’ Motivational Techniques 

and Elementary School Teachers’ Performance in Urban and Rural Areas of District 

Sheikhupura. In Dept. of Education, IUB, Pakistan, Journal of Educational Research 

(Vol. 23, Issue 1, pp. 62–64). 

Munir, A. S., Kurnaesih, M., & Haryadi, D. (2024). Application of work environment and 

compensation adjustments to employee performance . Journal of Management Science 

(JMAS), 7(1), 59-65.  

Munna, A. S., & Kalam, M. A. (2021). Teaching and learning process to enhance teaching 

effectiveness: a literature review. International Journal of Humanities and Innovation 

(IJHI), 4(1), 1–4.  

Musau, L. M., Cheloti, S. K., & Njue, A. K. (2023, August 1). An assessment of teacher 

motivation in determining academic performance of secondary school learners in 

Kenya.https://repository.seku.ac.ke/handle/123456789/7272 

Murphy, J., Goldring, E., Cravens, X., & Elliott, S. (2021). Leadership for learning: How 

instructional leaders promote teacher effectiveness. Journal of Educational 

Administration, 59(3), 345–368. 

Naimi-Akbar, I., Weurlander, M., & Barman, L. (2023). Teaching-learning in virtual learning 

environments: a matter of forced compromises away from student-centredness? Teaching 

in Higher Education, 1–17. 

Nasution, A., Dongoran, F., Sadikin, A., Banurea, T., & Sidabutar, T. (2023). Implication of 

Monitoring and Evaluation of School Quality. PALAPA, 11(1), 381-390.  

Nguyen, T. D., Pham, L. D., Crouch, M., & Springer, M. G. (2020). The correlates of teacher 

turnover: An updated and expanded meta-analysis of the literature. Educational Research 

Review, 31, 100355. 

Nkirote, V., & Thinguri, R. (2020, March 27). INFLUENCE OF TEACHERS’ MOTIVATION 

ON LEARNING OUTCOMES AMONG PRE-PRIMARY LEARNERS IN MAARA 

SUB COUNTY, KENYA. 

https://www.iprjb.org/journals/index.php/AJEP/article/view/1058 

Noman, M., & Kaur, A. (2020, October 1). Differentiated Assessment A New Paradigm in 

Assessment Practices for Diverse Learners. https://iase-ijeas.com/article_161564.html 

O’Leary, M., Cui, V., Kiem, M. T., Dang, D. T., Nguyen, G. T. H., & Thi Hoang, K. H. (2023). 

The role of classroom observation in the development and assessment of schoolteachers 

in Vietnam: a review of national policy and research. Asia-Pacific Journal of Teacher 

Education, 51(4), 395–407.  

ODU-DIKORO, T. (2022). PRINCIPALS’ MANAGERIAL COMPETENCIES AND 



Asian Journal of Educational Research                                                                                           Vol. 13, No. 1, 2025 

ISSN 2311-6080 
 

Multidisciplinary Journals   

www.multidisciplinaryjournals.com  55 

TEACHERS’ JOB EFFECTIVENESS IN PUBLIC AND PRIVATE SECONDARY 

SCHOOLS IN DELTA STATE. In Scholarly Journal of Management Sciences Research 

(Vol. 1, Issue 7, pp. 44–45) [Journal-article]. https://www.ijaar.org/sjmsr 

Ogweno, O. B., Onyango, Y. J. M., & Omenge, N. B. (2024). Impact of Teacher Motivation on 

Academic Performance of Primary School Pupils in Uriri Sub-County, Kenya. Journal of 

Advances in Education and Philosophy, 08(08), 488–494.  

Okeke, T. E. (2024). Surveying the Motivation of Pre-service Teachers and the Performance of 

Nigerian Primary School Pupils. International Journal of Changes in 

Education.https://doi.org/10.47852/bonviewIJCE42022042 

Olsen, A. A., & Mason, E. N. (2023). Perceptions of autonomy: Differential job satisfaction for 

general and special educators using a nationally representative dataset. Teaching and 

Teacher Education, 123, Article 103999.  

Oo , C. Z., Alonzo , D., & Davison , C. (2023). Using a Needs-Based Professional Development 

Program to Enhance PreService Teacher Assessment for Learning Literacy. International 

Journal of Instruction, 16(1), 781–800. Retrieved from https://e-

iji.net/ats/index.php/pub/article/view/232 

Oo, C. Z., Alonzo, D., & Davison, C. (2021). Pre-service Teachers’ Decision-Making and 

Classroom Assessment Practices. Frontiers in Education, 6.  

Özdemir, N. (2020). How to improve teachers’ instructional practices: the role of professional 

learning activities, classroom observation and leadership content knowledge in Turkey. 

Journal of Educational Administration, 58(6), 585–603.  

Özkeskin, H., & Yildiz, A. (2024). Exploring professional development of teachers in Turkish 

private schools. Teacher Development, 1–17.  

Perry, T., Syaechurodji, S., & Haryadi, D. (2023). Work motivation and work environment in 

improving employee performance at PT Telkom Witel Banten Persero. International 

Journal of Applied Finance and Business Studies, 11(2), 255–261.  

Ramzan, N., & Khurram, A. F. A. . (2023). Construction and Validation of the Teachers’ 

Motivation Questionnaire (TMQ): A Detailed Exploration. Review of Education, 

Administration & Law, 6(2), 381-394.  

Rowan, L., Bourke, T., L’Estrange, L., Lunn Brownlee, J., Ryan, M., Walker, S., & Churchward, 

P. (2021). How Does Initial Teacher Education Research Frame the Challenge of 

Preparing Future Teachers for Student Diversity in Schools? A Systematic Review of 

Literature. Review of Educational Research, 91(1), 112-158.  

Ryan, R. M., & Deci, E. L. (2020). Self-determination theory: Basic psychological needs in 

motivation, development, and wellness. Guilford Press. 

Salas, M. K., & Masluhah, M. (2024, September 1). CURRICULUM MANAGEMENT 

ANALYSIS IN IMPROVING THE QUALITY OF PERFORMANCE OF 

EDUCATORS AND EDUCATION PERSONNEL. 

https://injotel.org/index.php/12/article/view/278 

Sancar, R., Atal, D., & Deryakulu, D. (2021). A new framework for teachers’ professional 

development. Teaching and Teacher Education, 101, 103305.  

Schwarzenthal, M., Schachner, M. K., Juang, L. P., & Van De Vijver, F. J. R. (2020). Reaping 

the benefits of cultural diversity: Classroom cultural diversity climate and students’ 

intercultural competence. European Journal of Social Psychology, 50(2), 323–346. 

https://doi.org/10.1002/ejsp.2617 

Sims, S., Fletcher-Wood, H., O’Mara-Eves,  



Asian Journal of Educational Research                                                                                           Vol. 13, No. 1, 2025 

ISSN 2311-6080 
 

Multidisciplinary Journals   

www.multidisciplinaryjournals.com  56 

Sirait, D., Suriansyah, Ngadimun, & Suhaimi, PhD. (2021). The Influence of Principal 

Transformational Leadership, Work Culture and Work Environment on Teacher 

Performance in State Senior High Schools throughout Banjarbaru City [Original 

Research Article]. Journal of Advances in Education and Philosophy, 5(12), 391–400.  

Slemp, G. R., Field, J. G., Cho, A. S. H. (2020). A meta-analysis of autonomous and controlled 

forms of teacher motivation. Journal of Vocational Behavior Volume 121. 0001-8791. 

Stronge, J. H., & Xu, X. (2020). Evaluating teacher effectiveness: How supervision and feedback 

impact instructional performance. Educational Assessment Journal, 29(4), 112-128. 

Sudargini, Y., & PURWANTO, A. (2020). THE EFFECT OF TEACHERS PEDAGOGIC 

COMPETENCY ON THE LEARNING OUTCOMES OF STUDENTS. Journal of 

Industrial Engineering & Management Research, 1(4), 1-8.  

Suryani, S., Ahmad, S., & Puspita, Y. (2024). Implementation of Curriculum Management To 

Improve Teacher’s Performance. Journal of Social Work and Science Education, 5(2), 

771-784.  

Teacher Autonomy, Motivation, and Job Satisfaction: Perceptions of Elementary School 

Teachers According to Self-Determination Theory. (2021). İlköğretim Online, 20(2).  

The Courier-Mail. (2025, March 8). WorkCover claims reveal physical and mental harm to QLD 

teachers and principals. Retrieved from https://www.couriermail.com.au/queensland-

education/workcover-claims-reveal-physical-and-mental-harm-to-qld-teachers-and-

principals/news-story/5c66d8564d062c646137b269a3c7e57e 

The Influence of Motivation, Ability, Organizational Culture, Work Environment on Teachers 

Performance  - repo unpas. (2024). http://repository.unpas.ac.id/id/eprint/52884 

Tom, A. O. G., Imeh, A. P., & Osedumme, I. (2024). Managerial Characteristics Of Principals: 

A Panacea For Secondary School Teachers’ Job Performance In Cross River State, 

Nigeria. Global Journal of Educational Research, 23(2), 185–193.  

Tran, H., Babaei-Balderlou, S., & Smith, D. A. (2024). The promises and pitfalls of government-

funded teacher staffing initiatives on teacher employment in hard-to-staff schools: 

Evidence from South Carolina. Policy Futures in Education, 22(1), 43-65. 

Uwaleke, G., Iyala, F. E., Yakubu, S., Department of Educational Management, Faculty of 

Education, Nasarawa State University, Keffi, & Department of Educational Foundations, 

Faculty of Education, Veritas University, Abuja. (2021). Principals’ Instructional 

Supervisory Roles and Teachers’ Job Performance in Public Secondary Schools in Ekiti 

State, Nigeria [Journal-article]. African Scholars Journal of Contemporary Education 

Research (JCER-8), VOL. 21 NO. 8, 1–4. https://africascholarpublications@gmail.com 

Valtonen, T., Leppänen, U., Hyypiä, M., Kokko, A., Manninen, J., Vartiainen, H., Sointu, E., & 

Hirsto, L. (2020). Learning environments preferred by university students: a shift toward 

informal and flexible learning environments. Learning Environments Research, 24(3), 

371–388. 

Ward, P., Chey, W. S., & Cho, K. (2022). Evaluating the Content Knowledge of Preservice 

Physical Education Teachers. Journal of Teaching in Physical Education, 42(2), 293–

300.  

Wilder, C. R., Smith, A. R., Money-Brady, J., Ebersole, D. B., Cazares-Cervantes, A., Hannor-

Walker, T. L., & Justice, J. (2022). School Counseling Site supervision: Training 

recommendations to benefit school counselor interns and site supervisors. Research 

Commons at Kutztown University. 

https://research.library.kutztown.edu/jcps/vol16/iss1/4/ 



Asian Journal of Educational Research                                                                                           Vol. 13, No. 1, 2025 

ISSN 2311-6080 
 

Multidisciplinary Journals   

www.multidisciplinaryjournals.com  57 

Williams, Z. (2024). Addressing Diverse Learners’ Needs Through Inclusivity. In Advances in 

multimedia and interactive technologies book series (pp. 117–139).  

Wulandany, W., Ghiffari, R., & Rahmayanti, R. (2023). The Effect of Work Environment and 

Motivation on Employee Performance. Management Analysis Journal, 12(2), 187-191.  

Zawedde , J., & Kiyingi, P. F. . (2024). Influence of guidance and counseling orientation services 

on life skills development among selected secondary schools in muduuma sub-county, 

mpigi district. A cross-sectional study. Student’s Journal of Health Research Africa, 5(9), 

9.  

Zhang, X., Admiraal, W., & Saab, N. (2021). Teachers’ motivation to participate in continuous 

professional development: relationship with factors at the personal and school level. 

Journal of Education for Teaching, 47(5), 714–731.  

 


